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ПОЛИФУНКЦИОНАЛЬНОСТЬ В ИНОЯЗЫЧНОМ ОБРАЗОВАНИИ:  

ОТ ЦЕЛЕЙ К ТЕХНОЛОГИЯМ  

(статья публикуется на английском языке) 
 

Аннотация: одним из приоритетов современного образования становится формирование 

и совершенствование ключевых (универсальных) компетенций наряду с ценностными уста-

новками и профессиональными компетенциями, данное исследование ставит целью описать 

один из видов заданий, которые способствуют взаимосвязанному формированию и совер-

шенствованию всех этих составляющих. 

Материалы и методы: исследование проводилось на основе иноязычного университетского 

образования, участниками исследования выступали студенты языковых и неязыковых 

направлений подготовки, чей уровень иноязычной коммуникативной компетенции варьиро-

вался от А1 до В2 (Европейская шкала оценивания). Исследование включало как количе-

ственные, так и качественные методы (анализ литературы, опрос и собеседование со студен-

тами, экспериментальное исследование и статистическая обработка результатов).  На первом 

этапе исследования обучение проводилось с использование традиционной модели (представ-

ление – практика – продукция) с оцениванием результатов, на втором этапе обучение прово-

дилось с использованием полифункциональных заданий с оцениванием результатов.  Авто-

рами были разработаны критерии для оценки результатов. 

Результаты: данные, полученные в ходе исследования, подтвердили, что полифункциональ-

ные задания способствуют достижению более высокого уровня иноязычной коммуникатив-

ной и профессиональной компетенций и совершенствуют ключевые (универсальные) компе-

тенции. 

Обсуждение и заключение: в ходе исследования было выявлено, что обе использованные 

модели способствуют совершенствованию иноязычной коммуникативной компетенции, 

но применение полифункциональных заданий имеет дополнительное преимущество, т. к. 

позволяет достигать интегративных результатов. Полифункциональные задания могут быть 

легко модифицированы и адаптированы к содержанию и уровню иноязычной подготовки 

студентов, что позволяет использовать их на любом этапе обучения и на основе различного 

материала. 

Ключевые слова: иноязычное университетское образование, интегративные результаты, 

иноязычная коммуникативная компетенция. 
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MULTIFUNCTIONALITY: A TOP DOWN PROJECTION  

OF UNIVERSITY FOREIGN LANGUAGE EDUCATION 
 

Abstract: imperative of modern education is to form key competences or soft skills along with per-

sonal values and specific professional competences, the study aims to describe one of the types 

of tasks which contributes significantly to students’ integral outcomes improvement.  

Materials and Methods. The study was conducted in the framework of university foreign language 

education. It involved language and non-language students with levels of communicative language 

competences varied from A1 to B2 ( CEFR).  Qualitative and quantitative methods of research 

as literature review, work analysis, student questionnaires and interviews were employed in the 

study. A traditional PPP model (present, practice, produce) teaching model with further result as-

sessment was used in the first part of the actual research. The second part involved multifunctional 

tasks and result assessment. The results of students performance were assessed according to the cri-

teria developed by the authors. Chi-square test of independence was performed to examine the rela-

tion between the use of PPP model and multifunctional tasks and the students’ results. 

Results: As the students’ outcomes were assessed and analyzed, the study confirmed the hypotheses 

that multifunctional tasks enable the achievement of higher level in both language competence and 

key competence which means that multifunctional tasks contribute to better integral outcomes.  

Discussion and Conclusion. The study has revealed that both models (PPP and multifunctional) 

boost students’ foreign language communicative competence however the use of multifunctional 

tasks stimulate the key competences and personal qualities development which is necessary for eve-

ry professional. Multifunctional tasks are versatile and can be tailored to different language level 

and adapted to different content.  

Keywords: university language education, integral outcomes, multifunctional tasks. 
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1. Introduction 

Modern education standards, both general and foreign language, set complex 

goals that learners need to achieve at different levels. In addition to subject-specific 
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goals, the importance of key (general or universal) competences and personal quali-

ties is especially emphasized. However, in education standards in different countries 

as well as in pedagogical research papers educators use different terms to define simi-

lar competences and skills. We can come across such terms as «key» [1], «general» 

[2], «generic», «meta-subject» [3] «universal» [4] competences and «soft skills» 

which are very close in meaning. All of them are described as those that have multi-

ple areas of application, being transversal and used in multiple areas of life. There-

fore, «soft skills should be thought of as part of cradle-to-grave learning, insofar 

as they need to be developed at every stage of curricula and beyond» [12, p. 23]. 

In the context of the article, we use these terms interchangeably. 

In sum, along with hard skills, the core aspects which every student is supposed 

to be skilled at are communication, collaboration, thinking, emotional management, 

information management, and PC application. Taken together, these skills promote 

constructive and effective decision-making and problem-solving concerning some 

specific content and context wherever and whenever they are required. Indeed, mod-

ern education appears to be multifunctional and multifaceted.  Society and businesses 

expect it to prepare every learner to become a competent agent in a great variety 

of diverse activities, being able to initiate them (value and motivational aspect), to 

plan and perform them, using appropriate resources and tools (metacognitive and in-

strumental aspect), to analyze, synthesize and evaluate or produce relative content 

(information processing and higher-order thinking aspect), to monitor, assess and re-

flect on the outcomes of the activity and one's contribution (reflective aspect).  

Though all education standards as well as curricula set integral goals, a lot 

of controversies still exist both in theory and in educational practices.  

The first challenge is related to the fact that very often, educational institutions 

teach to tests that learners have to take on completing this or that course [15]. Such 

tests check students` knowledge and hard (specific, professional) skills. Part of the 

reason is that it is not easy to assess and measure the level of soft skills [12, p. 18; 

27].  Moreover, universal competences are developed and manifested in diverse hu-

man activities and contexts. They are always adjusted to some specific content and 

used by an individual person, each time acquiring unique features. Thus, it is not easy 

to grasp their essence and describe the conditions and particular strategies of their de-

velopment. 

Doing the study, we also noticed that a great bulk of research mostly focuses on 

fostering each soft skill separately as a specific objective (for example, communica-

tion or critical thinking). As a result, the teaching process loses cohesion and integrity 

and looks like student hopping from one goal to another. Moreover, focusing on the 

development of each soft skill is time-consuming. For all of these reasons, it may be 

difficult to create a whole picture of the teaching and learning process and see the 

links between the goals and outcomes.  

The achievement of any goal implies that there are special tools used under spe-

cific conditions, all of which are relevant to the goal. Consequently, the present study 

is an attempt to elaborate such educational tools and investigate the essentials of how 

to apply them effectively. Based on the multifunctional character of modern educa-

tion, we argue in favor of multifunctional tasks as didactic tools that can, to a high 
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degree, facilitate the integration of varied skills (subject-specific and general/soft) 

in teaching and learning foreign languages. We define multifunctional tasks as inten-

tionally designed purposeful learners' activities that mobilize and enhance a variety 

of experiences (knowledge, skills, and values), and result in the achievement of a set 

of integral outcomes of language education.  Their characteristic features, therefore, 

are:  focus on achieving several interrelated results (subject-specific, general, or uni-

versal, and personal) on the way to the final product; emphasis on cognitive and 

higher-order thinking processes in  information processing as well as on self-

regulating, self-monitoring, and reflecting to be successful in any activity; sequence 

of interconnected sub-assignments directing the students` steps in performing 

the «big task», shifting student attention in turn either from the language form to its 

meaning, or from facts to some message or opinion;  recycling both language items as 

well as a set of varied generic operations (strategies) concerning the topic under dis-

cussion, each time focusing students on a different sub-goal; personalizing the topic, 

which suggests expressing and discussing the students` real experiences, thoughts, 

feelings, and attitudes in the course of the task completion, interacting with others. To 

accomplish a multifunctional task, learners need to move from a learning activity to 

some interrelated communicative and cognitive (thinking) actions; they need to in-

corporate verbal actions into other activities (games or projects or drama or research 

or debates, etc.). It is evident that, while doing so, learners are supposed to draw on 

more than one skill or competence.  

The tangible outcomes of multifunctional tasks present the learners' texts (oral 

or written, monologues or dialogues in a discussion or debate or project presentation, 

etc.), which are sometimes accompanied with some visual product (a poster, a spider-

web, a mind map, a brochure, a presentation or a video). The final texts are based on 

the accumulated information received from different sources (texts, videos, inter-

views, personal experiences, or through interaction with others) and then analyzed by 

the students (cognitive skills such as pointing out characteristics, classification, com-

parison, generalization, etc.), presented in a well-structured way (defining the struc-

ture of the text and varied links among its parts, finding cause and effect, distinguish-

ing facts and opinions, elaborating a spider-web, etc.), interpreted (providing reflec-

tions and arguments) and evaluated (providing personal evaluation and final well-

reasoned opinions). The integral intangible result of multifunctional tasks, therefore, 

is a change in the learner's personal experience viewed from a broad perspective.  

To design an effective multifunctional task, teachers can combine a variety 

of techniques, such as  «diversity of students – diversity of materials» based on pair 

work and mingles [6], thus encouraging learners to exchange information; «flipped 

classroom» [42] when students do part of the task at home (read a text, watch a video 

or write a report); brainstorming [28] for a variety of ideas, solutions or arguments; 

graphic organizers [13; 33], which help learners structure information and define 

links, etc. All of them promote the student transition to the position of the agent 

of both learning and interacting with others in a foreign language while fulfilling the 

whole task. Through such techniques, students are expected to gradually develop the 

ability to use a foreign language as a means of communication, reflection (generating 

and expressing thoughts), and human collaboration in many spheres of life. These 
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language and communication functions are realized through varied speech acts incor-

porated into different types of human activities (work, study, games, leisure, arts, pro-

jects, etc.) [16; 17]. The assumption is that effective language acquisition occurs pro-

vided there are appropriate conditions for its multifunctional application in different 

activities. That is why the overwhelming majority of language education tools, in-

cluding tasks and exercises, are inherently multifunctional even if they are used with 

a single specific purpose in mind.  

Consequently, the authors posed the following research questions: why and on 

what condition do multifunctional tasks serve as efficient didactic tools to achieve in-

tegral outcomes in varied contexts of university foreign language education? We 

elaborated a set of multifunctional tasks that were incorporated into university class-

rooms for different groups of students with a wide range of foreign language levels, 

all future teachers of language and non-language subjects. However, more research is 

needed to find further evidence and explore the effects of multifunctional tasks in 

foreign language education. 

 

2. Literature Review  

Analyzing the literature concerning foreign language education, we conclude 

that the issue of developing soft, or general, skills has been directly or indirectly con-

sidered by researchers. All researchers in this field single out communication as a 

priority for the development of foreign language communicative competence which 

is considered to be a subject-specific goal, as well as the central task characteristic 

and condition of foreign language acquisition with a focus on meaning [8; 21; 29; 

35]. Researchers also stress the importance of interaction, collaboration, and prob-

lem-solving as major task conditions which facilitate the development of the target 

competence or its components [10; 11; 24; 25; 35; 38], promoting the integration of 

all language skills [30]. A lot of studies claim that foreign language tasks can enhance 

learners` critical thinking skills provided they meet certain requirements [18; 19; 23; 

26]. Another indispensable aspect of modern foreign language education – intercul-

tural communication competence - also implies the achievement of integral goals. 

Recently, more papers have appeared where researchers emphasize intercon-

nected foreign language skills and soft skills development [22; 34; 39; 41].  If we 

look into the new version of the Common European Framework of Reference [2], we 

can see that the document draws attention to the importance of the interrelated devel-

opment of general and foreign language communicative (subject-specific) compe-

tences as a prerequisite for effective foreign language learning. 

The well-known ESP or LSP (English or Language for specific purposes) cours-

es or the Content and Language Integrated Learning (CLIL) also implement the inte-

grated teaching and learning of both a foreign language and professional subject-

specific content (the English language for mathematics, lawyers, tourism, etc.) [5; 14; 

37]. Both ESP and CLIL models appear to be multiple-focused in their nature. Kic-

Drgas (2018) emphasizes the tight relationship between soft skills and language func-

tion, understanding soft skills «as an ability to handle strategies for implementing 

foreign language and subject content knowledge in a professional environment, in or-

der to cope with professional tasks».  
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In sum, to meet the modern education standards requirements and qualify as 

a competent foreign language user, every learner is supposed to develop integral out-

comes, which include:  language-specific sub-skills and skills (communicative lan-

guage competences); the general (universal/key and metacognitive) competences; 

personal values and traits (often described as soft skills) [2; 40]. As the designers 

of the CEFR underline, «language use, embracing language learning, comprises the 

actions performed by persons who as individuals and as social agents develop a range 

of competences, both general and in particular communicative language competenc-

es» [2, p. 29].  Personal features and values are also regarded as essential components 

of language education aims [20; 35]. The most important personal value fostered in 

foreign language communication is the value of every human being which is reflected 

in respectful treatment of others, their opinions, and beliefs. [36; 38]. 

The positive impact of the consolidated development of varied skills and compe-

tences in foreign language education has been vividly grounded by a range of re-

search papers (R. Oxford, L. F. Bachman, A. S. Palmer, E. I. Passov). Li and  Shirley 

Larkin have revealed that special teachers' focus on the development of metacogni-

tive knowledge and strategies,  primarily while planning, performing and monitoring 

activity, as well as while assessing its results, has a significant impact on the quality 

of language acquisition outcomes, particularly on reading and writing skills [18, 

p. 11].  

A few Russian researchers draw attention to specific tools that can promote in-

tegral outcomes of foreign language education. In their papers, they describe «multi-

functional exercises» which are aimed at reaching both subject specific and generic 

goals [7; 8; 9; 27]. In the context of the present study, the idea of «rich tasks» sug-

gested by Ferguson especially appeals to us. She characterizes them as those which 

provide an intellectual challenge (in both content and processes) for students focusing 

them on «exploration, thinking, reasoning, articulating ideas and arguing, using visu-

al representations, discussing core concepts as a community» [32, p. 35]. 

Thus, as seen from the literature review, modern pedagogy, as well as foreign 

language teaching methodology, prioritizes those aims, conditions, and tools which, 

along with specific skills, promote the student whole-person development. Neverthe-

less, a major limitation with up-to-date research is that there has been little focus on 

particular didactic instruments that can allow for cumulative learning outcomes in the 

field of foreign language education. In most cases, task functions are mainly limited 

to some subject-specific results of language education (speech skills and language 

sub-skills).   

Therefore, we conclude that to achieve the complex aims of university foreign 

language education, we need to develop special educational tools.   

 

3. Methodology 

3.1. Research Design and Methods 

During the initial phase of the research, the data were obtained by means 

of qualitative methods: (a) through the analysis of the existing approaches to the use 

of varied tasks in foreign language university education and multifunctional tasks in 

particular; (b) through classroom observations and analysis of the results of class-
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work; (c) through conducting a questionnaire with open-ended questions among the 

student participants in the project (81 respondents) which was designed to find out 

the students' attitudes to learning foreign languages in the previous years of educa-

tion; (d) through gathering data related to the university context of foreign language 

teaching and learning. The overview of the data gathered in the initial phase allowed 

us to articulate research questions for the project and to outline a few solutions to 

consider in the study. 

The implementation phase of the study consisted of two parts: the design of Part 

1 was based on conventional tasks sequenced according to the PPP model (presenta-

tion, practice, production). Some of them emphasized general/universal skills. Part 2 

included a few multifunctional tasks.  

The final phase consisted of the analysis of the results obtained.  

The factors in the study that were not changed in each part were the number of 

classroom hours per week and the total time allocated to the discussion of every topic.  

The factors that were reexamined in the course of the study (Part 1 and Part 2) 

were: (a) the content of the course (different topics); (b) classroom techniques. 

At the end of each part, the students did problem-solving tasks based on the top-

ic. The length of each part was 10 classroom hours in October – December 2019. 

Quantitative methods were used to assess the students' performance in the PPP 

model and the multifunctional task-based learning model. Four criteria based on uni-

versal competencies and one criterion related to communicative competence were 

developed and described to assess the students' performance. The data gained in the 

study were analysed and Chi-square statistics was used to prove the correlation be-

tween the model used and the results achieved. 

3.2. Research ethics 

Prior to the collection of the data, all participants were informed of the research 

and its aims. They expressed their willingness to participate in the research and pro-

vided necessary ethical approval. All the data received during the research are anon-

ymous and are used only for academic purposes. 

3.3. The classroom action research aims were to find out if the use of multi-

functional tasks:  

 enriches the learner's repertoire of key higher-order thinking skills that he/she 

demonstrates in the final problem-solving product presented in a foreign language; 

 enhances the quality of foreign language communicative competence; 

 facilitates the personal learner involvement in text production as an agent. 

3.4. Research population and sample 

3.4.1. Students 

The target student participants of the project were students in language and non-

language pre-service teacher education who studied for a bachelor's degree to become 

subject teachers [foreign languages, biology, history). On the whole, there were 81 

students involved. The target student participants were first-year students in non-

language pre-service teacher education (future subject teachers) and first- and third-

year students of language pre-service teacher education (future English language 

teachers). The consolidated characteristics of the students who participated in the 

study are presented in Table 1. 
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Table 1 

Students' Characteristics 
 

 Non-language 

students 

First-year language 

students 

Third-year language 

students 

Age 17–19 17–19 19–21 

Number of 

participants 

34 students 23 students 24 students 

Previous language 

experience 

No language exams 

were taken on school 

graduation 

General state exam in 

English as school 

graduation and a  

University entrance 

exam 

General state exam in 

English as school 

graduation and a Uni-

versity entrance exam 

Frequency of foreign 

language classes 

Once a week (90 min) Two times a week 

(180 min) of conver-

sation classes. Stu-

dents also have 

grammar and home 

reading classes 

Two times a week of 

conversation classes 

(180 min.). Students 

also have grammar, 

and home reading 

classes 

Level of language 

proficiency 

A1–A2 B1–B2 B2–C1 

 

Although there were three groups of students participating in the study, while 

describing the results, we divided them into two groups (language and non-language) 

students. Non-language students are quite different from language students in numer-

ous aspects so we decided to look at their results separately. 

3.4.2. Teachers 

Two teachers of the English Language Department of the Petrozavodsk State 

University participated in the action research work. Their teaching experiences were 

16 and 40 years respectively. 

 

3.5. Materials  

Let us look into how multifunctional tasks were designed for the study (see Ta-

ble 2). They begin with a general assignment presenting the purpose and the expected 

outcome of the whole task. Then follow sub-tasks specifying which steps exactly stu-

dents need to take to complete the whole task. Each multifunctional task contains the 

following student activities:  

a) reception (reading, listening or both) aimed at obtaining information;  

b) production (speaking and writing) aimed at sharing information;  

c) cognitive and metacognitive activities (thinking skills and activity outlining 

skills) aimed at analyzing and synthesizing information as well as generating ideas;  

d) evaluating ideas and generating one's well-grounded points of view;  

e) student interaction aimed at exchanging information and opinions, articulating 

and discussing ideas and views.  

Occasionally, there can be language-focused steps preceding those which are 

more content-focused and more challenging ones. All these activities (steps) are 
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based on the same topic or situation and require the use of approximately similar vo-

cabulary. Their completion suggests activating higher-order thinking skills applied to 

the same problem/content. They all contribute to achieving the primary goal of the 

task. The steps can be sequenced in varied ways and they can be backed up with dif-

ferent prompts for those who need scaffolding.  

 

Table 2 

Examples of the Tasks in the Study 
 

Conventional tasks based on PPP model  

offered to students during the first part 

 

Multifunctional tasks offered to students during 

the second part 

 

 do vocabulary / grammar focused exercises: 

insert prepositions / give derivatives / do mul-

tiple-choice exercises /open the brackets; 

 read the text and do a multiple-choice test 

based on its content; 

 watch a video and say if the statements are 

true or false; 

 answer the questions based on the 

text/video; 

 make a list of the key ideas mentioned in the 

text/video and arrange them in a logical order; 

 express your opinion about the ideas from 

the text/video. Do you agree or disagree with 

the author? Why? Whynot? 

 discuss your experience related to the topic 

with your fellow-students ((in pairs or small 

groups); 

 find out three possible ways to solve one of 

the problems. Discuss their advantages and 

disadvantages; 

 write an opinion essay to express your point 

of view 

 

1. To collect varied ideas on the topic from differ-

ent articles 

 read the text (each student has a text with 

slightly different facts / ideas on the same topic); 

 read the same text with blanks and insert the 

missing parts; check yourself, using the original 

version; 

 paraphrase the underlined parts in the text 

(make use of synonyms and antonyms or different 

grammar structures); 

 make a list of arguments the author uses to sup-

port his / her opinion; 

 share the ideas and the arguments with your 

partner, then listen to your partner presenting the 

ideas from his / her text (in pairs); 

 take notes while listening to each other. 

 compare the texts and share the results with the 

class. 

 summarize the facts/ideas that you have col-

lected. 

2. To shape and articulate your opinion on the 

topic in an essay, do the following assignments: 

 organize your notes graphically: what is the 

problem? Why is it a problem? What are the rea-

sons for this state of things?  What are their possi-

ble effects?  

 Brainstorm for some possible solutions and 

make a list;  

 explain your scheme to your group-mates in 

small groups; 

 discuss your schemes in groups and articulate 

three statements «for» and «against» each solu-

tion; 

 form new groups and present a summary of the 

previous discussion: problem, causes, and effects, 

«for» and «against» different solutions; 

 write an opinion essay to express your point of 

view. Self-assessyouressays 
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Every class in Part 2 of the study included a multifunctional task elaborated in 

line with the specific goals and content. 

In the final phase of each part, all the students were given a summative problem-

solving task (a project) in the context of the topic under discussion which was aimed 

at revealing their progress in developing both foreign language skills and general/key 

competences. The participants were expected to express their points of view, provide 

their arguments, and prove their conclusion, using the ideas and resources of their 

choice. Thus, the emphasis was placed on the assessment of the students` key compe-

tences development rather than solely their language skills and competences. The 

chain of activities within a multifunctional task can be easily modified, for instance, 

some of the steps can be done as homework aimed at recycling the materials of the 

previous class and preparing for the next one. Building up student's individual learn-

ing paths also contributes to the development of key competences. Students are of-

fered to use the algorithm borrowed from the task to organize further individual 

work.  

 

3.6. Assessment Criteria of the Research 
To analyze the student integral outcomes that are evident in their final utterances 

produced in the foreign language (project presentation), the following assessment cri-

teria were used:  

1. The originality of the chosen project topic: 

 Using one of the sub-topics which have been discussed in the classroom (low 

level). 

 Interpretation of the previously discussed sub-topic with some variations 

(medium level). 

 A new project sub-topic (high level). 

2. Reasoning (the number of explicit arguments in the student foreign language 

presentation): 

 2 explicitarguments (lowlevel). 

 3–4 explicitarguments (mediumlevel). 

 A new project sub-topic (high level). 

3. The range of mental operations displayed in the student foreign language 

text: 

 4–5 mental operations explicitly expressed in the presentation(comparison, 

«for» and «against», superficial conclusion) – low level 

 6–8 mental operations explicitly expressed in the presentation(comparison, 

samples of «for» and «against», cause and effect, conclusion) – medium level 

 More than 9 mental operations explicitly expressed in the presenta-

tion(comparison, grouping, samples of «for» and «against», references to personal 

experience, cause and effect, well-grounded conclusions). 

4. Clear and sound personal value judgments expressed in the student foreign 

language text: 

 Superficialpersonal value judgments: like / dislike or agree / disagree (low 

level). 
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 Personal judgments are provided but not clearly expressed or grounded (2–3 

reasons) (medium level). 

 Clear and sound personal value judgments which are well-grounded (high 

level). 

5. Criteria for Foreign Language Communicative Competence are different for 

non-language and foreign language students considering the difference in the aims 

and conditions of their university foreign language education. To evaluate the quality 

of the foreign language communicative competence, we integrated the four modes of 

communication described in the CEFR (2018): reception, production, interaction, and 

mediation. We applied a few «can do» descriptors to:   

Spoken Production: can deliver appropriate information in an extended text 

(monologue) addressing listeners.  

Listening Comprehension (Reception): can understand oral presentations as well 

as interaction among other people, being a member of the audience. 

Spoken interaction: can give appropriate reactions to the content of the presenta-

tion and listener's reactions (ask additional questions, comment, express agreement or 

disagreement, and evaluate). 

Thus, the basic criteria for evaluating the students` foreign language communi-

cative competence were the following: 

 Can use a variety of language (both lexical and grammatical) to express men-

tal operations, arguments, and personal judgments. 

 Can express content observing language norms and rules (absence of lan-

guage errors distorting the meaning of the speaker). 

 Can participate in spoken interaction using varied ways of addressing part-

ners, stimulating them to develop discourse, and reacting to their utterances. Appro-

priate reactions also reveal the ability to understand the previous speech of the partic-

ipants. 
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Table 3 

Description of the Levels of Foreign Language Communicative Competence  

of Non-language Students and Language Students 

 
Levels of Foreign  

Language Communicative 

Competence 

Summative Characteris-

tics of Foreign Language 

Utterances  

of Non-language Students 

Summative Characteristics  

of Foreign Language Utterances 

of Language Students 

Low Level Limited vocabulary, repeti-

tion of the same words and 

sentence structures; more 

than 7 language errors dis-

torting the meaning; 3–4 

ways of expressing mental 

operations, arguments and 

personal judgments; 3–4 

ways of giving appropriate 

reactions to the content of 

the presentation and listen-

er's reactions 

Limited vocabulary, repetition of 

the same words and sentence struc-

tures; more than 7 language errors; 

4–6 ways of expressing mental op-

erations, arguments, and personal 

judgments; 4–6 ways of giving ap-

propriate reactions to the content of 

the presentation and listener's reac-

tions 

Medium Level 

 

Varied vocabulary and sen-

tence structures, more than 

5–6 language errors dis-

torting the meaning; occa-

sional pauses; 5–6 ways of 

expressing mental opera-

tions, arguments, and per-

sonal judgments; 5–6 ways 

of giving appropriate reac-

tions to the content of the 

presentation and listener's 

reactions 

Varied vocabulary and sentence 

structures, more than 5–6 language 

errors distorting the meaning; occa-

sional pauses; 7–8 ways of express-

ing mental operations, arguments, 

and personal judgments; 7–8 ways 

of giving appropriate reactions to 

the content of the presentation and 

listener's reactions 

High Level 

 

Extensive vocabulary and 

sentence structures, not 

more than 2–3 language er-

rors, not distorting the 

meaning; no pauses; 7–8 

ways of expressing mental 

operations, arguments, and 

personal judgments; more 

than 7 ways of giving ap-

propriate reactions to the 

content of the presentation 

and listener's reactions. abil-

ity to achieve the communi-

cative aim successfully 

Extensive vocabulary and sentence 

structures, not more than 2–3 lan-

guage errors, not distorting the 

meaning; no pauses; more than 8 

ways of expressing a great range of 

well-grounded ideas, authentic 

emotions, and personal judgments; 

more than 8 ways of giving appro-

priate reactions to the content of 

the presentation and listener's reac-

tions; ability to achieve the com-

municative aim successfully 
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4. Research Results 

The detailed results of both final projects after the use of conventional tasks and the 

final projects after the use of multifunctional tasks for non-language (Table 2) and 

language (Table 3) students are presented in the tables below. 

Table 4 

Results of Non-language Students After the PPP Model  

and After the Use of Multifunctional Tasks Shown in Student Percentages 

 
 Conventionaltasks (PPP) model Multifunctionaltasksmodel 

 low medium high low medium high 

Originality 65 % 24 % 11 % 24 % 59 % 17 % 

Reasoning (num-

ber of explicit ar-

guments) 

79 % 18 % 3 % 30 % 59 % 11 % 

The range of men-

tal operations 

94 % 3 % 3 % 41 % 41 % 18 % 

Clear and sound 

personal value 

judgments 

89 % 8 % 3 % 30 % 59 % 11 % 

Foreign Language 

Communicative 

Competence 

44 % 41 % 15 % 32 % 50 % 18 % 

 

We can also display the shift in the low, the medium, and the high non-language 

students' foreign language proficiency levels in the bar charts. (Figure 1). 

 

 
 

Figure 1. Non-language students' foreign language proficiency levels 
 

The use of the multifunctional task model led to the shift in the number of Non-

language students with a low, medium, and high level of key and subject-specific 

competences. The number of students showing a low level of competence decreased 
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by 40–50 % on the key competence-based criteria and by 12 % on the Foreign Lan-

guage Communicative Competence criterion. 40–50 % of students who displayed a 

low level of these competences improved it and reached a medium level. The majori-

ty of students which account for 40–59 % reached a medium level of the key compe-

tences. The number of students who displayed a high level of the key competences 

increased dramatically from 3 to 18 %.  The Foreign Language Communicative 

Competence did not change so significantly. 

 

Table 5 

Results of Language Students after the PPP Model and after the Use  

of Multifunctional Tasks Shown in Student Percentages 

 
 Conventionaltasks Multifunctionaltasksmodel 

 low medium high low medium high 

Originality 64 % 21 % 15 % 15 % 60 % 25 % 

Reasoning (number of 

explicit arguments) 

45 % 45 % 10 % 17 % 60 % 23 % 

The range of mental 

operations 

85 % 10 % 5 % 17 % 55 % 28 % 

Clear and sound per-

sonal value judgments 

38 % 43 % 19 % 12 % 21 % 67 % 

Foreign Language 

Communicative 

Competence 

26 % 38 % 36 % 19 % 42 % 40 % 

 

We can also display the shift in the low, the medium, and the high language stu-

dents' foreign language proficiency levels in the bar charts (Figure 2). 

 

 
 

Figure 2. The language students' foreign language proficiency levels 
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The results of language students are quite similar to the results of non-language 

students with slight variations.  In the conventional task-based model the majority of 

students displayed a low level on key competences-based criteria. Their results are 

comparable to the results of non-language students and the trend is the same. Howev-

er, there is a specific feature as the Foreign Language Communicative Competence is 

developed much better in language students, the overall majority of language students 

(74 %) displayed a medium or high level of the subject-specific language competence 

(38 % and 36 % respectively). We can see the same shift in the number of students 

with a low, medium, and high level of proficiency after the use of the multifunctional 

task-based model.  The proportion of students with a low level of key competences 

decreased significantly by approximately 40–50 % on the key competences-based cri-

teria and it showed a slight decrease on the subject-specific competence. The use of 

multifunctional tasks resulted in the majority of students reaching a medium level of 

originality (60 %), reasoning (60 %), and the range of mental operations (55 %) or a 

high level of clear and sound personal judgment (67 %). The chunk of students who 

showed a high level of the key competences increased substantially. However, the 

proportion of students with a low, medium and high level of the Foreign Language 

Communicative Competence remained almost the same. 

The shift in the number of students with a low level of the foreign language compe-

tence was proved statistically through the Chi-square test. The results of the test on 

each criterion are presented in the following tables. 

Table 6 

Results of the Chi-square Statistic on Originality  

of the Chosen Topic Criterion for Non-language Students 

 

Results 

 
Conventional tasks Multifunctional tasks Row Totals 

Number of non-language stu-

dents with a low level of for-

eign language competence 

22 (15.00)  [3.27] 8 (15.00)  [3.27] 30 

Number of non-language stu-

dents with a medium level of 

foreign language competence 

8 (14.00)  [2.57] 20  (14.00)  [2.57] 28 

Number of non-language stu-

dents with a high level of for-

eign language competence 

4  (5.00)  [0.20] 6  (5.00)  [0.20] 10 

Column Totals 34 34 68 (Grand Total) 

 

The Chi-square statistic is 12.0762. The p-value is 0.002386. The result is sig-

nificant at p < 0.05. 
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Table 7 

Results of the Chi-square Statistic on Originality  

of the Chosen Topic Criterion for Language Students 

 

Results 

 

Conventional 

tasks 

Multifunctional 

tasks 

Row 

Totals 

Number of language students with a low level 

of foreign language competence 
30  (18.50)  [7.15] 7  (18.50)  [7.15] 37 

Number of language students with a medium 

level of foreign language competence 
10  (19.00)  [4.26] 28  (19.00)  [4.26] 38 

Number of language students with a high level 

of foreign language competence 
7  (9.50)  [0.66] 12  (9.50)  [0.66] 19 

Column Totals 47 47 
94 (Grand 

Total) 

 

The Chi-square statistic is 24.1394. The p-value is < 0.00001. The result is sig-

nificant at p < 0.05. 

The Chi-square test of independence was performed to examine the relation be-

tween the use of multifunctional tasks and the number of students with the low, me-

dium, and high level of the project topic originality. The relation between these vari-

ables was significant, multifunctional tasks appeared more effective than convention-

al tasks in developing the students` foreign language competence. We can conclude 

that multifunctional tasks stimulate the students` creativity and originality, learners 

become more confident in the use of foreign language and are more likely to develop 

original topics for their projects. 

Table 8 

Results of the Chi-square Statistic on Reasoning (number of explicit arguments) 

Criterion for Non-language Students 

 

Results 

 
Conventional tasks Multifunctional tasks 

Row 

Totals 

Number of non-language stu-

dents with a low level of foreign 

language competence 

27  (18.50)  [3.91] 10  (18.50)  [3.91] 37 

Number of non-language stu-

dents with a medium level of 

foreign language competence 

6  (13.00)  [3.77] 20  (13.00)  [3.77] 26 

Number of non-language stu-

dents with a high level of foreign 

language competence 

1  (2.50)  [0.90] 4  (2.50)  [0.90] 5 

ColumnTotals 34 34 
68   

(Grand Total) 
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The Chi-square statistic is 17.1493. The p-value is 0.000189. The result is sig-

nificant at p < 0.05. 

Table 9 

Results of Chi-square Statistic on Reasoning (number of explicit arguments) 

Criterion for Language Students 

 

Results 

 
Conventional tasks 

Multifunctional 

tasks 

Row 

Totals 

Number of language students with a 

low level of foreign language compe-

tence 

21  (14.50)  [2.91] 8  (14.50)  [2.91] 29 

Number of language students with a 

medium level of foreign language 

competence 

21  (24.50)  [0.50] 28  (24.50)  [0.50] 49 

Number of language students with a 

high level of foreign language com-

petence 

5  (8.00)  [1.12] 11  (8.00)  [1.12] 16 

ColumnTotals 47 47 94 (Grand Total) 

 

The Chi-square statistic is 9.0776. The p-value is 0.010686. The result is signifi-

cant at p < 0.05. 

The relation between these variables was significant. Multifunctional tasks are 

more effective than conventional tasks in developing the students` ability to clearly 

express a greater variety of arguments in a foreign language. As multifunctional tasks 

stimulate and outline student reasoning, they produce a wider range of explicit argu-

ments.  

Table 10 

Results of the Chi-square Statistic on the Range  

of Mental Operations Criterion for Non-language Students 

 

Results 

 
Conventional tasks Multifunctional tasks 

Row 

Totals 

Number of non-language students 

with a low level of foreign language 

competence 

32  (23.00)  [3.52] 14  (23.00)  [3.52] 46 

Number of non-language students 

with a medium level of foreign lan-

guage competence 

1  (7.50)  [5.63] 14  (7.50)  [5.63] 15 

Number of non-language students 

with a high level of foreign lan-

guage competence 

1  (3.50)  [1.79] 6  (3.50)  [1.79] 7 

Column Totals 34 34 

68   

(Grand 

Total) 
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The Chi-square statistic is 21.8816. The p-value is 0.000018. The result is sig-

nificant at p < 0.05. 

Table 11 

Results of the Chi-square Statistic on the Range  

of Mental  Operations Criterion for Language Students 

 

Results 

 

Conventional 

tasks 

Multifunctional 

tasks 

Row 

Totals 

Number of language students with a low lev-

el of foreign language competence 
40  (24.00)  [10.67] 8  (24.00)  [10.67] 48 

Number of language students with a medium 

level of foreign language competence 
5  (15.50)  [7.11] 26  (15.50)  [7.11] 31 

Number of language students with a high 

level of foreign language competence 
2  (7.50)  [4.03] 13  (7.50)  [4.03] 15 

Column Totals 47 47 
94 (Grand 

Total) 

 

The Chi-square statistic is 43.6258. The p-value is < 0.00001. The result is sig-

nificant at p < 0.05. 

The Chi-square test of independence was performed to examine the relation be-

tween the use of multifunctional tasks and the number of students with low, medium, 

and high ranges of mental operations. The relation between these variables was sig-

nificant, multifunctional tasks are more effective than conventional tasks in widening 

the students' mental operations range. 

The use of multifunctional tasks entails the students' intellectual engagement. 

They focus on performing varied thinking operations expressing the outcomes in the 

foreign language. It leads to an increase in the range of mental operations involved in 

the production of their texts. 

 

Table 12 

Results of the Chi-square Statistic on Clear and Sound Personal Value  

Judgments Criterion for Non-language Students 

 

Results 

 

Conventional 

tasks 

Multifunctional 

tasks 

Row 

Totals 

Number of non-language students with a low 

level of foreign language competence 
30  (20.00)  [5.00] 10  (20.00)  [5.00] 40 

Number of non-language students with a 

medium level of foreign language compe-

tence 

3  (11.50)  [6.28] 20  (11.50)  [6.28] 23 

Number of non-language students with a 

high level of foreign language competence 
1  (2.50)  [0.90] 4  (2.50)  [0.90] 5 

Column Totals 34 34 68 (Grand Total) 
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The Chi-square statistic is 24.3652. The p-value is < 0.00001. The result is sig-

nificant at p < 0.05. 

Table 13 

Results of the Chi-square Statistic on Clear  

and Sound Personal Value Judgments Criterion for Language Students 

 

Results 

  Conventional tasks Multifunctional tasks Row Totals 

Number of language students 

with a low level of foreign lan-

guage competence 

18  (12.00)  [3.00] 6  (12.00)  [3.00] 24 

Number of language students 

with a medium level of foreign 

language competence 

20  (15.00)  [1.67] 10  (15.00)  [1.67] 30 

Number of language students 

with a high level of foreign lan-

guage competence 

9  (20.00)  [6.05] 31  (20.00)  [6.05] 40 

ColumnTotals 47 47 
94  (Grand 

Total) 

 

The Chi-square statistic is 21.4333. The p-value is 0.000022. The result is sig-

nificant at p < 0.05. 

The relation between these variables is significant, multifunctional tasks are 

more effective than conventional tasks in developing the students` ability to regularly 

shape and express their attitude to the problem under discussion in the foreign lan-

guage. Both the non-language and language students tend to express their personal 

opinions more explicitly and provide better grounded, clear, and sound personal value 

judgments after performing multifunctional tasks. 
 

Table 14 

Results of the Chi-square Statistic on Foreign Language Communicative  

Competence Criterion for Non- language Students 

 

Results 

 
Conventional tasks Multifunctional tasks Row Totals 

Number of non-language stu-

dents with a low level of foreign 

language competence 

15  (13.00)  [0.31] 11  (13.00)  [0.31] 26 

Number of non-language stu-

dents with a medium level of 

foreign language competence 

14  (15.50)  [0.15] 17  (15.50)  [0.15] 31 

Number of non-language stu-

dents with a high level of foreign 

language competence 

5  (5.50)  [0.05] 6  (5.50)  [0.05] 11 

Column Totals 34 34 
68   

(Grand Total) 
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The Chi-square statistic is 0.9966. The p-value is 0.607558. The result is not 

significant at p < 0.05. 

 

Table 15 

Results of the Chi-square Statistic on Foreign Language Communicative  

Competence Criterion for Language Students 

 
Results 

 Conventional tasks Multifunctional tasks Row 

Totals 

Number of language students 

with a low level of foreign lan-

guage competence 

12  (10.50)  [0.21] 9  (10.50)  [0.21] 21 

Number of language students 

with a medium level of foreign 

language competence 

18  (19.00)  [0.05] 20  (19.00)  [0.05] 38 

Number of language students 

with a high level of foreign lan-

guage competence 

17  (17.50)  [0.01] 18  (17.50)  [0.01] 35 

Column Totals 47 47 94  

(Grand 

Total) 

 

The Chi-square statistic is 0.5624. The p-value is 0.754875. The result is not 

significant at p < 0.05. 

 

5. Discussion 
In the present research, the comparison of conventional and multifunctional 

tasks shows that the second way of organizing the education process demands more 

structuring, instruction, and more diverse materials. The multifunctional task strategy 

provides students with clear steps on the way to their final aim in each task. They be-

come more aware of what should be done to achieve the goal of the whole task.  Each 

step shifts their focus to a specific aspect, all of them together contributing to the 

quality of the final product. During the performance of the final task on the topic, 

when students have to complete some problem-solving assignment on their own, 

without any prescribed sequence of steps, they demonstrate more independence in the 

choice of the problem, in structuring the content, in the variety of cognitive and met-

acognitive strategies and use of the language.  

As we can see, the relation between these variables is not significant, so we can-

not conclude that multifunctional tasks contribute to the development of foreign lan-

guage communicative competence significantly more than conventional tasks. Both 

strategies are effective while developing foreign language communicative compe-

tence. However, from the previous results, we can see that multifunctional tasks 

stimulate both non-language and language students to be more independent thinkers, 

to produce more original and creative topics for their projects, to express their ideas 

more explicitly, to provide better argumentation for their opinion, and to use a wider 

range of mental operations in their texts to express a well-grounded personal opinion. 
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These are essential key competencies, vital for any sphere of professional and per-

sonal life. Thus, we can conclude that both multifunctional tasks and conventional 

tasks develop foreign language communicative competence. Meanwhile, the first type 

is much more effective in developing students' key competencies transferrable to oth-

er areas of human activities. One more essential advantage of multifunctional tasks is 

that they contribute to the development of the students` key competencies regardless 

of the level of their foreign language communicative competence. The study has 

proved that A1–A2-level students as well as higher-level students equally benefit 

from multifunctional tasks in university foreign language education. 

There is an evident increase in the student agency in varied activities and the 

level of their independence. They display initiative and growing confidence in choos-

ing the topic and develop readiness and awareness of how to do complex, challenging 

tasks in the foreign language, demonstrating critical and logical thinking strategies. 

Students develop readiness and ability to cooperate with others in the foreign lan-

guage to achieve results. Their collaboration in the course of interaction reveals their 

respectful attitude towards other people's ideas and opinions. All the students are 

ready to express their personal opinions and attitudes to the issue under discussion, 

providing at least a few arguments to support their message The foreign language flu-

ency of the student discourse noticeably improves, though the accuracy in the use of 

the foreign language needs further practice.  

The action research has proved the benefits of multifunctional tasks in achieving 

integral goals of foreign language education for both language and non-language uni-

versity students. 

 

6. Conclusion 
In line with modern education standards requirements, the educational input is 

supposed to result in students` acquiring new competencies which can be both quite 

narrow (referring, for instance, to an academic course) as well as quite wide 

(key/general competences referring to any sphere of human activity), and simultane-

ously developing students` values,  norms of behavior or personality traits. 

As the study proved, one of the effective tools in this direction is multifunctional 

tasks that are designed so that they result in integral outcomes (subject-specific, gen-

eral, personal, and professional) as a personal asset. Unlike mono-functional tasks 

and exercises aimed at practising one specific language skill or sub-skill, multifunc-

tional tasks promote the achievement of several integral aims which cumulatively 

bring about the evolvement of a unique, creative, and active personality. 

A significant advantage of this kind of tasks is that they can be applied and inte-

grated into any topic, regardless of the learners' foreign language communicative 

competence level, they can be adapted for various fields, and contexts of education 

which makes them a universal tool to achieve modern education aims. Contributing 

to the development of students' agency, multifunctional tasks provide input into their 

future as responsible, independent, and active specialists, able to collaborate and 

communicate, think critically and express well-grounded opinions while solving 

problems in their diverse activities. 
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7. Limitation and Study Forward 

The study compared only two models: a conventional task-based (PPP) model 

and a multifunctional task-based model while a variety of models are used by teach-

ers in the classroom. Additionally, the research population was limited by university 

students and teachers, so the conclusions cannot be generalized to other categories of 

learners. Therefore, a further study involving other learning models and other learners 

should be conducted. 
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